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Evaluation Summary 

Age range 10-11 years (Year 6) 

Number of 

pupils 

1200 

Number of 

schools 

100 

Design 
Two armed (1-year) cluster randomised controlled trial with random 

allocation at the level of school 

Primary 

Outcome 

Key Stage 2 attainment in maths 

Background 

BACKGROUND 

 

SIGNIFICANCE 

 

Previous research has highlighted the importance of early mathematical ability for both later 

achievement in mathematics and general educational attainment (Duncan et al, 2007; 

Jordan et al, 2009).  Additionally, a previous EEF funded trial of small group teaching, the 

Grammar for Writing project showed a small positive effects size (0.25) (Torgerson et al., 

2014). Evidence from the EEF’s Teaching and Learning Toolkit (Higgins, Katsipataki, Coe, 

Henderson, Major, Coleman, Henderson and Mason, 2015) suggests that one to one tuition, 

although high in cost, can accelerate learning by five months (five additional months 

progress). With regards to small group tuition, the Teaching and Learning Toolkit suggests a 

moderate impact (plus four months progress) for a moderate cost when tuition is delivered 

by a teacher or professional educator. Teaching Assistants are often required to work with 

small groups of children for extra support in core subjects including mathematics. Currently 

the evidence for small group tuition is limited and generally centres on low attaining pupils. 

Evidence based guidance on the effective use of TAs in the delivery of structured 

interventions out of class, suggests that TAs deployed in this way have a strong positive 

impact on pupil attainment (3 – 4 months additional progress over an academic year, with 

effect sizes ranging from 0.2 – 0.3) (Sharples, Webster and Blatchford, 2015). In summary, 
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evidence suggests positive relationships between small group and one to one tuition and 

pupil achievement.  

 

 

Tutor Trust is a not-for-profit social enterprise (and a registered charity) based in Manchester 

offering high-quality, flexible, affordable and professional tuition. The primary aim of Tutor 

Trust is to provide additional support to children who are struggling in maths, English or 

science by way of providing tutoring sessions with a rigorously selected and trained 

University student or recent graduate who are paid for their work, in addition to usual 

teaching.  Tutor Trust also supports higher ability pupils who need to be challenged and 

stretched by a tutor to achieve their potential.  The notion of affordable tuition here is the key 

difference between the approach of Tutor Trust and existing evidence with regards to one to 

one and small group tuition. 

 

Though well established in Manchester and emerging in Leeds, the Tutor Trust programme 

of tutoring has not been formally evaluated for its effectiveness. We thus aim to evaluate the 

Tutor Trust programme through a rigorous effectiveness RCT. Due to time and capacity 

constraints we will evaluate the effectiveness of the Tutor Trust programme for one subject 

area only, specifically, maths, though we will assess whether tutoring in maths has any spill-

over effects to attainment in English.  

 

A previous evaluation of the Tutor Trust programme in an efficacy trial, presented findings 

classified as being of low security due to limitations in the evaluative design and problems 

with the number of participating pupils. The impact of the Tutor Trust approach on student 

learning was unclear (Buchanan, Worth and Aston, 2015). The 2015 efficacy trial for Tutor 

Trust Primary listed limitations including its quasi-experimental design. Buchanan, Worth and 

Aston (2015) noted the importance of implementing a RCT in order to confidently attribute 

potential effects to the Tutor Trust intervention. Despite the lack of progress reported, the 

outcomes were not statistically significant meaning the impact of Tutor Trust was unclear 

and the statistical outcomes did not correlate with positive feedback on the programme from 

teachers in participating schools (Buchanan, Worth and Aston, 2015). With this in mind, this 

evaluation of the Tutor Trust programme (a two armed cluster RCT) will provide valuable 

additional evidence of the effects of small group additional tuition provided by high quality 

tutors for children’s maths attainment. The present work will evaluate a much greater 

number of pupils (around 1200) and will be able to estimate more accurately the impact of 

the intervention due to increased power. 
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INTERVENTION 

 

The Tutor Trust intervention in this evaluation centres on the provision of additional maths 

tuition for pupils who require additional support in maths. Existing evidence with regards to 

the effectiveness of small group and one to one tuition (Higgins et al., 2015) underscores the 

relevance of the Tutor Trust approach and the subsequent need for the effectiveness of it to 

be evaluated.  

 

The trial design will take a two armed cluster randomised approach with randomisation at the 

school level. The intervention will be targeted at year 6 pupils due to sit their Key Stage 2 

(KS2) assessments in the academic year 2016/2017. In total around 100 schools will be 

recruited to take part, accounting for around 1200 pupils.  

 

For the evaluation class teachers in the 100 participating schools will identify approximately 

12 pupils with a need for extra tuition in maths. Teachers will be asked to identify pupils 

working insecurely at, or below age related expectations in maths.  

Tutor Trust  are aiming the intervention at  the ‘middle group’ of Year 6 pupils, who would 

have been  on the borderline of Level 3/ Level 4 and needed to secure Level 4 in their SATs 

before the changes to KS2 assessment.  In the end, it is up to schools to decide which pupils 

to nominate for tuition, and to decide how to group the pupils and what tuition ratio they 

prefer (1:1, 1:2 or 1:3).  

 

Also, Tutor Trust are not asking schools to target any particular groups of pupils in terms of 

FSM, gender, or any other demographic.  Schools should select pupils purely on the 

grounds of academic need (requiring some extra tuition to help them secure age related 

expectations) and of course their willingness to respond well to having a tutor (i.e. no pupils 

with serious behaviour issues).  

 

Pupils will receive a minimum of twelve one-hour weekly tutoring sessions in maths 

delivered within the school. Some tuition will take place during the school day, with pupils 

being withdrawn from lessons (although it will be recommended that this is not a Maths 

lessons). Other tuition sessions will take place after school or even perhaps at weekends or 

during school holidays. Sessions will be provided on a maximum ratio of one tutor to three 

pupils, as determined by the class teacher. Tutors will develop their own session plans under 

guidance from the class teachers and will provide regular feedback to teachers. The format 

and resources used during sessions can vary substantially according to the school’s 

requirements. The personalisation of the tuition service is considered fundamental to its 

success.  This individual tailoring for pupils comes about through close collaboration 

between tutors and the classroom teachers at each school. This begins with the ‘introductory 
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meeting’ before any tuition takes place, and ideally the tutor-teacher two-way dialogue 

continues throughout the duration of the tuition assignments.  This is to ensure that the 

tuition is having the desired impact and that any tweaks required to the tuition sessions are 

made. 

 

The Tutor Trust employs a range of tutors, including qualified teachers, other professionals, 

current undergraduates and recent graduates. Tutors appointed by the Tutor Trust undergo 

a rigorous selection and training process. During the first stage of recruitment, potential 

tutors complete an online application form with some then invited to interview. Those who 

succeed in the interview process subsequently undergo a comprehensive training 

programme. 

 

The training programme for tutors consists of one evening training session followed by two 

full-day training sessions. Tutor Trust aim to run these three training sessions consecutively 

within the span of one week. The initial session is conducted over approximately four hours 

and offers the opportunity to discuss the Tutor Trust ethos as well as some of the technical 

aspects of working with the Trust, for example the level of commitment and the Trust’s 

expectations of tutors.  The second session, the first of the two full-day sessions, focuses on 

how to develop the tutor-tutee relationship, the welfare of the pupil and the tutor’s 

professional role in the school.  The final session, the second of the two full-day sessions, 

concentrates on what makes a high quality tutoring session and how to plan for student 

progression. On this final day tutors are given the opportunity to focus their training on a 

particular subject area, maths, English or Science at KS3 and KS4 or to focus on literacy 

and numeracy for primary school pupils in Years 5 and 6. This training programme is 

delivered by former and current qualified teachers with significant classroom and school 

leadership experience.   

   

Schools will have the opportunity to purchase additional tutoring beyond the twelve weeks. 

Schools allocated to the intervention group will be encouraged by the Trust to start the 

intervention no later than the beginning of spring term 2017, however some may wish to start 

earlier in autumn 2016 or for pragmatic reasons may have to start slightly later.  

 

METHODS 

 

AIM 

 To investigate the effectiveness of Tutor Trust Primary Tuition to help improve pupils’ 

maths skills whilst in their final year at primary school (Year 6) who are currently 



5 
 

working insecurely at or below age-related expectations in Maths who would be 

receptive to tuition and benefit from this small group intervention. 

 

DESIGN 

 

This will be a pragmatic cluster randomised trial; 100 to 150 primary schools will be 

randomly allocated to receive the intervention or to continue business as usual in the 

academic year 2016/2017. Class teachers at all participating schools will be asked to identify 

approximately 12 (minimum 6, maximum 15) Year 5 pupils towards the end of the academic 

year 2015/2016 (or at the very latest by Autumn half-term when the children are in Year 6) 

who they feel would benefit from the intervention in the academic year 2016/2017. Teachers 

will be asked to target pupils who are currently working insecurely at or below age-related 

expectations in maths who would be receptive to small group tuition.  The children in the 

primary schools randomised to the intervention group will receive the intervention in Year 6 

during 2016/2017. Tutor Trust will offer tuition to schools allocated to both groups at a 

reduced rate for the 2017/2018 academic year. 

 

The trial will be designed, conducted and reported to CONSORT standards (Altman et al., 

2011) in order to minimise all potential threats to internal validity, such as selection bias and 

a range of post randomisation bias (Cook and Campbell, 1969; Shadish, Cook and 

Campbell, 2002; Torgerson and Torgerson, 2008). In this way, unbiased estimates of the 

impact of the intervention will be provided.  

 

RANDOMISATION 

 

An independent York Trials Unit statistician will use a dedicated computer program to 

randomise schools to the intervention group or to the control group after school recruitment 

and consent and pupil baseline data have been received. Minimisation using school 

characteristics/demographic information will be undertaken to ensure the groups are 

balanced. 

 

Minimisation will include the following as factors: 

 Number of pupils on roll (2 levels; median number of pupils per school will be used 

as cut point) 

 Percentage of pupils ever eligible for FSM (2 levels; median percentage of pupils 

who have ever been eligible for FSM will be used as cut point) 

 KS2 achievement (2 levels; median percentage of pupils achieving L4 or above, (or 

equivalent, in KS2 Mathematics test will be used as cut point) 
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Cut-off values for all levels will be chosen based on historic school data from previous 

academic years.  This data will be highly correlated with the most recent data, and is 

available immediately. 

 

PARTICIPANTS 

 

We will work with the Tutor Trust to recruit primary schools in the Leeds area as well as 

three areas of Greater Manchester (Manchester, Salford and Tameside).  In order for 

schools to be eligible to take part in the evaluation and to receive the intervention we will put 

in place a memorandum of understanding with the schools which will specify the following: 

 

 Enthusiasm for the project and for their own professional learning 

 Willingness to identify all eligible pupils using pre-specified criteria 

 Provision of school characteristics and baseline data about pupils in Year 5/6 

 Willingness to allow random allocation to the intervention in the 2016/2017 academic 

year 

 Willingness to identify approximately 12 current Year 5 children in June 2016 to 

receive the intervention (or at the latest by the Autumn half-term when the children 

are in Year 6) 

 Willingness to implement the intervention throughout the academic year 2016/2017 

 Willingness to implement the intervention only to those identified 

 Agreement to be in the independent evaluation 

 Willingness to follow the guidance provided by the researchers 

 Provision of a designated space for tuition sessions for pupils 

 Provision of pupil data to allow us to link KS1 and KS2 data for all Year 6 pupils 

(2016/2017) from the National Pupil Database 

 Willingness to pay the – highly subsidised – costs of the intervention 

 

Suitable pupils will be identified before randomisation. Tutor Trust will provide participating 

schools with a description of the target pupils, based on the following definition:  

 

“Teachers will be asked to identify pupils working insecurely at, or below age related 

expectations in maths.” 

 

Pupils will be working in the ‘middle group’ of Year 6, who would have been on the 

borderline of Level 3/ Level 4 according to the previous level-based system.  
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At this stage all parents of pupils in participating classes will be sent a letter about the study 

and if they do not wish for their child to participate they will return an ‘opt-out’ form to the 

school.   

 

OUTCOME MEASURES 

 

KS2 standard assessment tests (SATs) in maths and English, which are mandatory, national 

tests, will be used as the outcome measures in this trial, with maths being the primary 

outcome and English being a secondary outcome. KS1 fine marked scores will be used as 

baseline measures of attainment in these subjects.  Results will be obtained through the 

National Pupil Database (NPD).  Currently, schools are required to conduct these tests thus 

missing data levels are expected to be low and related to absence or missing papers.   

 

A new national curriculum was introduced in 2014, which has led to a change in how pupils 

will be tested at KS1 and KS2.  The new format of tests will be taken by the first cohort of 

pupils in May 2016.  Scoring of these tests will be different to previous years, most notably, 

by the abolishment of levels.  Results of the tests will be available as both a ‘raw score’ and 

a ‘scaled score’.  Scaled scores are being introduced to ensure that results are directly 

comparable year on year; a scaled score of 100 will always represent the ‘national standard’ 

(https://www.gov.uk/guidance/scaled-scores). The KS2 tests will be administered as routine 

within the summer term of the academic year 2016/2017; teachers do not have access to the 

test prior to administration and hence there is no potential risk of bias due to ‘teaching to the 

test’. 

 

Due to the recent calls from Teaching Unions for a potential boycott against the KS2 

examinations there is some uncertainty with regards to whether KS2 data will be available 

for the 2016/2017 cohort of pupils. Assuming that KS2 data will be available in 2017, the 

primary outcome will be the KS2 maths scaled score.  KS2 English scaled score will be used 

as a secondary outcome.  Whether or not the child attained the national standard in maths 

and English will also be assessed as secondary outcomes.   

 

In the event that the KS2 assessments are not administered in 2017, independent testing 

using Progress in Maths and Progress in English or a teacher assessment based on the KS2 

domains, which would be agreed with the EEF and Tutor Trust, will be used.  
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BASELINE DATA 

 

Schools will be asked to provide name, unique pupil number (UPN), gender, ever free school 

meal status, date of birth (DOB), English as a second language and Special Educational 

Needs for all pupils in the class at baseline.  These data will allow us to request KS1 and 

KS2 results for these pupils from the NPD.     

 

 

SAMPLE SIZE CALCULATIONS 

 

In a previous EEF trial of ‘Grammar for Writing’ an effect size of 0.25 of a standard deviation 

(SD) was observed for small group teaching.  This difference was obtained over a relatively 

small time period (in the summer period after KS2 tests and the first term of Year 7).   

 

From this study we assume a pre and post-test correlation of 0.67 between the KS1 and the 

KS2 scores.  Second, we assume an intra-cluster correlation coefficient between pupils of 

0.19 and an average of 12 pupils per school.  With 50 intervention and 50 control schools, 

we would have 80% power to detect an effect size of 0.21 and over 90% power to detect an 

effect size of 0.25.     

 

Under the same assumptions, if we recruit 150 schools and randomise in such a ratio as to 

have 70 intervention schools and 80 control schools, we would have 90% power to detect an 

effect size of 0.2 of a SD. 

 

An ICC of 0.19 is potentially higher than we might anticipate; the EFF estimate the ICC for 

KS2 maths total score among schools in England to be 0.126 (calculated using data from the 

NPD 2013-2014 academic year with special schools and small schools excluded).  If we 

instead use this ICC in the sample size calculation, under otherwise identical assumptions, 

then we would have a MDES of 0.18 with 80% power with 50 intervention and 50 control 

schools, and of 0.16 with 80% power with 70 intervention and 80 control schools.  Using an 

ICC of 0.19 is therefore conservative. 

 

ANALYSIS PLAN 

 

Analysis will be conducted using the principles of intention to treat, including all schools and 

pupils in the groups to which they were randomised irrespective of whether or not they 

actually received the intervention.  The (approximately) 12 pupils identified at the end of 

Year 5 in each school (whether they go on to be allocated to the intervention or control 

group) will be included in the analysis where data is available.  
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Statistical significance will be assessed using two-sided tests at the 5% level unless 

otherwise stated. Regression based methods of analysis will be used. Estimates of effect 

with 95% confidence intervals (CIs) and p-values will be provided as appropriate. Effect 

sizes will be calculated based on the adjusted mean difference between the intervention and 

control group (controlling for prior attainment) and the total variance, obtained from the multi-

level model.  The calculation of the effect size described here follows the most recent EEF 

guidance.  The effect size will reduce to traditional Hedge’s g if the intra-cluster correlation 

equals zero (i.e. no heterogeneity between schools), otherwise the heterogeneity between 

schools is taken in to account in the calculation of the effect size.  Methods for handling 

missing data and further detail on analyses will be provided within a statistical analysis plan. 

 

A CONSORT diagram will be produced to show the flow of schools and pupils through the 

trial.   

 

PRIMARY ANALYSIS 

 

Unadjusted raw and scaled outcome scores will be summarised by arm.  An estimate of the 

intra-cluster correlation coefficient (ICC) associated with school for the primary outcome of 

KS2 maths scaled score will be presented alongside a 95% CI.  The correlation between the 

primary outcome of KS2 maths score and KS1 maths score will also be calculated. 

 

The primary objective of this study is to investigate the effectiveness of the intervention on 

the mathematics skills of the participating pupils.  The difference in maths attainment 

between pupils in the intervention group and those in the control group will be compared 

using a linear mixed model with scaled KS2 maths score as the response variable at the 

pupil level.  Group allocation and achieved KS1 maths score will be included as covariates in 

the model.  Adjustment will be made for clustering at the school level using robust standard 

errors.   

 

SECONDARY ANALYSIS 

 

We will repeat the primary analysis including an interaction term between baseline KS1 

score and allocation to see if there is any evidence of a differential effect by baseline KS1 

scores.  Statistical significance for the interaction will be set at a less stringent level of 10% 

level as this trial is not powered to detect interactions.  
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We will conduct a secondary analysis using the KS2 scaled score for English as the 

outcome measure, controlling for KS1 English score, to assess for any spill-over effects in 

achievement from having receiving tutoring in maths.  

 

The proportion of pupils achieving the national standard in maths and English will be 

analysed using logistic regression at the pupil level controlling for KS1 score, with 

adjustment made for clustering at the school. 

 

The effect of the intervention on participating pupils who have ever been eligible for FSM will 

be assessed both via the inclusion of an interaction term between everFSM status and 

allocation in the primary analysis model (with statistical significance set at the level of 0.1 as 

the trial is not powered to detect interactions), and by repeating the primary analysis in the 

subgroup of pupils who have ever been eligible for FSM.  The national average for the 

percentage of pupils claiming FSM per school is 29%.  Under the conservative assumption 

of recruiting 100 schools (50 intervention and 50 control) with an average of 12 pupils per 

school, we might therefore expect 348 pupils to have FSMever status (obtained from NPD).  

Using an ICC of 0.19 and a pre and post-test correlation of 0.67, we would have a MDES of 

0.39 with 80% power and of 0.46 with 90% power in the FSM subgroup. 

 

The amount of tuition received by the pupil will be recorded (number of sessions and ratio of 

tutor to pupils in their group).  The effect of non-compliance and number of sessions 

received will be explored using Complier Average Causal Effect (CACE) analysis.  This will 

allow an unbiased estimate of the tutoring effects upon children who were randomised to 

receive the tutoring and actually received it.   

 

We will also repeat the primary analysis in the pupils in the class who were not selected as 

suitable for inclusion in the intervention to see if there have been any ‘spill over’ effects of 

tutoring on the performance of children not being tutored.  We might expect some effect due 

to the classroom teacher having more time to give to the non-tutored pupils.   

 

Implementation and process evaluation methods 

 

The main purpose of the process evaluation is to understand the implementation of the 

project and to identify elements of successful delivery. The process evaluation will comprise 

two key stages.  

 

 

STAGE ONE (PRE-IMPLEMENTATION) 
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Firstly, we will interview a small sample of 3 teachers from schools who already use Tutor 

Trust in the Manchester area.  The purpose of this will be to inform guidance to be used for 

the trial teachers in the optimum approach to pupil selection and the best way of using the 

tutors.  We also propose to interview 3 experienced tutors to obtain their views on pupil 

selection and how best to work with existing class teachers. Information gained from this 

aspect of the process evaluation will be summarised in a booklet to be given to teachers and 

tutors participating in the trial.  This booklet will build on the Partnership Guide for schools 

that Tutor Trust already uses, which helps schools to get the best out of our tutors.  

 

We will also conduct a survey with teachers from all schools to establish current practice and 

their intentions of how they would use the intervention were they to be allocated it, i.e. what 

ratio of pupil to tutor they would use, the timing of commencement of the intervention and the 

planned duration of receipt. This teacher survey will also provide data (pre-randomisation) 

on existing practice within schools, with a particular focus on the identified group of pupils 

and existing approaches to their maths achievement. Establishing this baseline of usual 

practice will allow us to make comparisons and see what changes are apparent in practice 

over the course of the trial.   

 

STAGE TWO (POST-IMPLEMENTATION) 

 

The purpose of this stage is to address the following: (1) Do the various stakeholders see 

the benefit in the intervention? (2) Has the invention been delivered as intended? (3) Did any 

compensatory activities occur in the control schools? Multiple data collection methods will be 

employed: 

 Participation registers to track the attendance of the identified pupils at their tutoring 

sessions and to record the tutor to pupil ratio of the sessions. This information will be 

used to explore the efficacy of the intervention and the continuity of the intervention 

for the targeted pupils. 

 Student focus groups with groups of 5-7 students to explore pupil views of the 

tutoring that they have received. Focus groups will centre on the extent of the 

enjoyment of tutoring sessions, the pupil-tutor relationship, how pupils feel the 

tutoring has helped them and what they might like to change if they could.  

 Teacher interviews. Post-randomisation teacher interviews in the intervention schools 

will be used to gather opinion and suggestions around the implementation and 

success of Tutor Trust.  

 Observations of the intervention being used to explore how its implementation may 

be interpreted differently in different settings and with different pupils.  
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 School surveys for both the intervention and control groups. Like the teacher 

interviews these surveys will be implemented both pre and post randomisation to 

explore for potential changes in practice over the course of the trial.  

 

It is anticipated that survey data will be collected from all participating primary schools 

(different questionnaires will be used for the control and intervention schools); interviews 

with stakeholders and observations will take place in approximately 15 of the schools. Data 

collection will take place in the spring and summer of 2017. 

 

 

 

 Number Who 

Interviews with 

prospective tutors 

(Leeds) 

1 CT or LG 

Tutor training (Leeds) 1 (2-days) LG 

School briefing 

meetings 

4 (2 in Leeds and 2 

in Manchester) 

CT or DT and KB or 

LG 

Lessons 15 intervention 

lessons 

CT or LG 

   

Co-founders/ Tutor 

Trust staff 

1 CT and LG 

Tutors 15  

Trainers 2-3  

Class teachers 5 intervention 

teachers 

 

   

Pupils 5 focus groups each 

with 5-7 pupils 

CT and/or LG 

 

 

COSTS 

 

We will also estimate the teacher time required to facilitate the intervention, e.g. through 

planning resources to handover to tutors or through feedback with tutors. These estimates of 

teacher time will form part of the intervention school surveys. Questions in the survey will 
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include questions about the length of time the administration and planning required for the 

Tutor Trust intervention takes and how this compares to pre-intervention workload. 

 

 

ETHICS AND REGISTRATION 

 

 

 Durham University School of Education Ethics Committee – to be submitted 

 York Health Sciences Research Governance Committee (by Chair’s Action) – to be 

submitted 

 Opt- out consent will be required for the eligible children in order for pre and post-

testing to take place.  

 The Memorandum of Understanding agreed with schools covers the acquisition of 

NPD data and data archiving. 

 ISRCTN Registration Number: TBC 

 

DATA PROTECTION STATEMENT 

 

All pupil data will be treated with the strictest confidence and will be stored in accordance 

with the Data Protection Act (1998). Named data will be matched with the National Pupil 

Database and shared with the Project Team – Tutor Trust, and the Evaluation Team – York 

Trials Unit, University of York and Durham University, and the Education Endowment 

Foundation (EEF), EEF’s data contractor FFT Education and in an anonymised form with the 

UK Data Archive.  

 

All results will be anonymised so that no schools will be identifiable in the report or 

dissemination of any results. Confidentiality will be maintained and no one outside the 

project team and evaluation teams will have access to the database 

 

Durham University’s data protection policy is publically available at: 

http://www.dur.ac.uk/resources/data.protection/dataprotectionpolicy.pdf  

 

“Durham University is committed to protecting the rights and freedoms of individuals in 

accordance with the provisions of the Data Protection Act 1998. The requirements to which 

University staff and student who process personal data must adhere are set out in the 

University’s Data Protection Policy”  

 

The University of York’s data protection policy is publically available at:  
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https://www.york.ac.uk/media/recordsmanagement/documents/dataprotectiondocs/Data%20

Protection%20Policy.pdf  

.uk/media/recordsmanagement/documents/dataprotectiondocs/Data%20Prote

ction%20Policy.pdf 

PERSONNEL 

 

Professor Carole Torgerson 

 

Carole Torgerson is an educational trials design and methods expert and an educationalist.  

She has undertaken numerous systematic reviews of randomised controlled trials and has 

been lead or co-investigator on many previous trials evaluating a variety of education and 

health education interventions.  She will contribute expertise to the design and conduct of 

this trial as well as to the writing of the final report.   

 

Professor David Torgerson 

 

David Torgerson is an experienced trial methodologist and Director of the York Trials Unit.  

He has worked on numerous randomised trials including many in education and the social 

sciences.  He will support the design and conduct of the proposed trial and contribute to the 

writing up of the study report. 

 

Professor Catherine Hewitt 

 

Catherine Hewitt is a senior trial statistician with experience working on numerous 

randomised controlled trials, including educational trials. She will provide input and support 

into the trial statistical analysis. 

 

Dr Kerry Bell 

 

Kerry Bell is an experienced trial manager and has worked on a number of pragmatic 

randomised controlled trials.  Most recently she has worked on the Family Nurse Partnership 

study supporting teenage mothers.  She will be responsible for the day to day management 

of the trial and co-ordinate the study and work closely with Tutor Trust.   

 

Ms Caroline Fairhurst 

 

https://www.york.ac.uk/media/recordsmanagement/documents/dataprotectiondocs/Data%20Protection%20Policy.pdf
https://www.york.ac.uk/media/recordsmanagement/documents/dataprotectiondocs/Data%20Protection%20Policy.pdf
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Caroline Fairhurst is an experienced statistician. She has analysed a number of randomised 

controlled trials.   She will undertake the randomisation and the statistical analysis of the 

trial.   

 

Dr Louise Gascoine  

 

Louise will co-ordinate the process evaluation components of the trial.  She will contribute 

expertise to the education policy and practice background to the trial as well as to the rigour 

of its design and conduct.  She will also contribute to the writing of the final report.  

 

Risks 

 

Risks associated with this project include the following project specific risks:  

 

 School and pupil recruitment – whilst this will be the primary responsibility of the 

implementation team, the evaluation team have a good track of recruiting schools, 

and will help with this if necessary.  

 

 Attrition and loss to follow up – in a study such as this it is essential that this is 

kept to a minimum. The evaluation team will work jointly with Tutor Trust to help 

minimise attrition.  

 

 Maintaining fidelity (intervention and control) - it is essential that as many as 

possible schools maintain a high level of implementation fidelity. The evaluation team 

will work jointly with Tutor Trust to emphasise the importance of contributing to the 

process of building good evidence. 

 

Timeline 

 

Date Activity Team Responsible 

Nov 2015 Project Start Date - 

June 2016 Protocol Development and Ethics All 

July 2016 Recruitment of Schools All 

July 2016 Observations Of School Briefing 

Meetings 
Evaluation Team 

Autumn 2016 Recruitment of Tutors Project Team 

Autumn 2016 Observations Of Interviews With Evaluation Team 
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Prospective Tutors 

Autumn 2016 Tutor Training Project Team 

Autumn 2016 Observations Of Tutor Training Evaluation Team 

Autumn 2016 Interviews With Trainers Evaluation Team 

Autumn 2016 Interviews With Founders/ TT 

Staff 
Evaluation Team 

Autumn 2016 Baseline Data Collection(Teacher 

Surveys and Pupil Data) 
Evaluation Team 

Autumn 2016 Randomisation Evaluation Team 

Oct 2016 – Jan 

2016 
Commencement Of Intervention Project Team 

Spring/ 

Summer 2017 

Observations Of Tutoring 

Sessions 
Evaluation Team 

Spring/ 

Summer 2017 
Interviews With Tutors Evaluation Team 

Spring/ 

Summer 2017 
Interviews With Class Teachers Evaluation Team 

Sept 2017 

onwards 
Analysis And Report Writing Evaluation Team 

Dec 2017 Draft Report Evaluation Team 

March 2018 Final Report Evaluation Team 

End March 

2018 
Project End Date - 
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